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ABSTRACT ARTICLE	INFO	

Many	 Indonesian	 primary	 students	 still	 experience	 dif5iculties	 in	
acquiring	English	vocabulary	due	to	limited	practice,	low	motivation,	
and	 the	 minimal	 use	 of	 technology	 in	 classroom	 instruction.	 This	
study	focuses	on	improving	5ifth-grade	students’	vocabulary	mastery	
at	 SD	 Negeri	 1	 Sibangkaja	 through	 the	 implementation	 of	 drilling	
techniques	integrated	with	vocabulary	videos.	The	objectives	of	the	
study	were	to	enhance	students’	vocabulary	mastery	and	to	explore	
students’	responses	toward	the	use	of	technology-enhanced	drilling	
techniques.	 The	 study	 employed	 Classroom	 Action	 Research	
consisting	 of	 a	 preliminary	 study	 and	 two	 action	 cycles,	 each	
involving	 planning,	 action,	 observation,	 and	 re5lection.	 Data	 were	
collected	 through	 vocabulary	 tests,	 classroom	 observations,	 and	
interviews.	 The	 results	 showed	 a	 signi5icant	 improvement	 in	
students’	 vocabulary	 mastery	 across	 the	 research	 cycles,	 with	 all	
students	achieving	 the	minimum	completion	criteria	 in	 the	second	
cycle.	In	addition,	students	expressed	positive	responses,	 increased	
motivation,	 and	 greater	 engagement	 in	 vocabulary	 learning.	 The	
study	concludes	that	integrating	drilling	techniques	with	vocabulary	
videos	 is	 an	 effective	 and	 engaging	 approach	 to	 improving	
elementary	 students’	 vocabulary	 mastery.	 Furthermore,	 this	
approach	 offers	 practical	 implications	 for	 English	 teachers	 in	
designing	more	engaging,	student-centered,	and	technology-aligned	
vocabulary	instruction,	while	also	contributing	empirical	evidence	to	
the	 growing	 body	 of	 research	 on	 technology-assisted	 language	
learning	for	young	learners.	

This	is	an	open	access	article	under	CC-BY-NC	4.0	license. 
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INTRODUCTION	
Vocabulary	mastery	 is	widely	acknowledged	as	a	 fundamental	 component	of	

English	language	proficiency,	as	it	underpins	learners’	abilities	in	listening,	speaking,	
reading,	and	writing.	Without	sufficient	vocabulary	knowledge,	learners	experience	



Anggreni	et	al.	The	Use	of	Drilling	Technique	Integrated	with	Technology	.	.	.	.	. 

10 
 

significant	 limitations	 in	 expressing	 ideas,	 comprehending	 texts,	 and	 engaging	 in	
meaningful	 communication.	Nation	 (2001)	emphasizes	 that	vocabulary	knowledge	
plays	a	central	role	in	language	acquisition	because	it	directly	affects	learners’	overall	
communicative	 competence.	 Similarly,	 Huyen	 and	 Nga	 (2003)	 define	 vocabulary	
mastery	 as	 the	 ability	 to	 understand	word	meanings,	 pronunciation,	 spelling,	 and	
appropriate	usage	within	specific	contexts.	For	young	learners,	particularly	those	in	
elementary	school,	vocabulary	learning	becomes	a	crucial	foundation	that	influences	
subsequent	language	development	and	academic	success.	When	vocabulary	mastery	
is	 weak	 at	 the	 primary	 level,	 students	 are	 more	 likely	 to	 experience	 long-term	
difficulties	in	English	learning.	

In	Indonesia,	English	has	been	introduced	from	the	elementary	level	with	the	
expectation	 that	 early	 exposure	will	 foster	 communicative	 competence.	 However,	
despite	 years	of	 instruction,	many	 students	 continue	 to	demonstrate	 low	 levels	of	
vocabulary	mastery	and	limited	ability	to	use	English	meaningfully.	Previous	studies	
have	 consistently	 reported	 that	 Indonesian	 students	 face	 challenges	 in	 acquiring	
English	 vocabulary,	 including	 difficulties	 in	 memorization,	 limited	 exposure	 to	
meaningful	practice,	and	low	learning	motivation	(Juniarta	et	al.,	2019;	Sutami	et	al.,	
2022;	 Dewi	 et	 al.,	 2020).	 These	 problems	 indicate	 that	 conventional	 instructional	
practices	may	not	sufficiently	address	learners’	needs,	especially	at	the	primary	level	
where	students	require	engaging,	repetitive,	and	contextualized	learning	experiences.	
At	the	same	time,	national	education	policies	strongly	emphasize	the	integration	of	
technology	into	classroom	instruction.	The	Regulation	of	the	Minister	of	Education	
and	 Culture	 Number	 22	 of	 2016	 highlights	 that	 learning	 processes	 should	 utilize	
information	and	communication	technology	to	enhance	efficiency	and	effectiveness.		
This	 policy	 direction	 is	 further	 reinforced	 by	 the	 Merdeka	 Curriculum,	 which	
promotes	 student-centered	 learning	 and	 encourages	 teachers	 to	 integrate	 digital	
tools	that	support	active	learning	and	competency	development	(Kemendikbudristek,	
2022).	These	policies	recognize	that	today’s	students	are	digital	natives	who	grow	up	
surrounded	by	technology	and	tend	to	prefer	learning	media	such	as	videos,	online	
platforms,	and	interactive	applications	(Tapscott,	2009).	According	to	Paramartha	et	
al.	(2018),	good	teaching	techniques	should	accomplish	a	number	of	goals,	such	as	
assessing	students'	knowledge	and	comprehension,	encouraging	their	participation,	
fostering	 their	 interest	 and	 curiosity,	 and	 encouraging	 them	 to	 share	 information.	
Consequently,	English	instruction,	including	vocabulary	learning,	is	expected	to	align	
with	both	technological	developments	and	students’	learning	characteristics.	

Despite	 these	 policy	 mandates,	 classroom	 practices	 often	 remain	 teacher-
centered	 and	 rely	 heavily	 on	 traditional	media.	 This	 situation	 is	 evident	 in	many	
Indonesian	elementary	schools,	including	SD	Negeri	1	Sibangkaja	in	Bali.	Preliminary	
observations	and	interviews	with	teachers	and	fifth-grade	students	revealed	that	a	
majority	of	students	did	not	achieve	the	Minimum	Completion	Criteria	(KKM)	of	75	in	
English	vocabulary	assessments.	Specifically,	20	out	of	29	students	failed	to	meet	the	
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expected	 standard,	 indicating	 a	 serious	 problem	 in	 vocabulary	 mastery.	 Several	
contributing	 factors	 were	 identified,	 such	 as	 students’	 low	 interest	 in	 reading	
textbooks,	minimal	independent	learning	at	home,	and	limited	use	of	technology	in	
classroom	 instruction.	 Teachers	 tended	 to	 rely	 on	 chalkboards	 and	 explanations	
rather	 than	 interactive	media,	while	 technology-based	resources	such	as	videos	or	
online	learning	games	were	used	only	occasionally.	As	a	result,	students	often	became	
bored	and	disengaged,	which	further	hindered	vocabulary	acquisition.	

From	a	pedagogical	perspective,	young	learners	possess	unique	characteristics	
that	must	be	considered	in	instructional	design.	Elementary	school	students	tend	to	
learn	 effectively	 through	 imitation,	 repetition,	 and	 habitual	 practice	 (Lucas	 et	 al.,	
2014).	In	language	teaching,	these	characteristics	are	closely	associated	with	drilling	
techniques,	 which	 emphasize	 repeated	 exposure	 and	 practice	 of	 language	 forms.	
Drilling	is	a	key	component	of	the	Audio-Lingual	Method	and	has	long	been	used	to	
develop	accuracy,	pronunciation,	 and	vocabulary	 retention	 (Freeman	et	 al.,	 2013).	
Through	systematic	repetition,	drilling	helps	learners	internalize	language	patterns	
and	strengthens	memory	retention	(Nurviyani	et	al.,	2022).	Empirical	studies	have	
demonstrated	that	drilling	techniques	positively	influence	vocabulary	mastery	among	
elementary	students	by	enabling	faster	recall	and	improved	accuracy	(Hidayat	et	al.,	
2022).	 However,	 drilling	 techniques	 alone	 may	 not	 be	 sufficient	 to	 address	
contemporary	learning	needs,	particularly	when	students	are	accustomed	to	digital	
environments.	 Integrating	drilling	with	 technology	offers	 a	promising	approach	 to	
enhancing	 vocabulary	 learning.	 In	 this	 regard,	 vocabulary	 videos	 represent	 an	
effective	 instructional	 medium,	 as	 they	 incorporate	 images,	 text,	 sound,	 and	
contextual	 examples.	 Studies	 have	 shown	 that	 vocabulary	 videos	 significantly	
enhance	learners’	vocabulary	acquisition,	motivation,	and	comprehension	(Ariati	et	
al.,	2018;	Ana,	2018;	Ratminingsih,	2016).	Videos	can	make	abstract	vocabulary	more	
concrete	and	facilitate	deeper	processing	by	engaging	multiple	sensory	channels.	

Among	 various	 digital	 platforms,	 YouTube	 has	 emerged	 as	 one	 of	 the	 most	
popular	and	accessible	learning	tools	for	students.	YouTube	provides	a	vast	range	of	
educational	content	that	can	be	tailored	to	different	proficiency	levels	and	learning	
objectives	(Binmahboob,	2020).	Research	indicates	that	YouTube-based	vocabulary	
instruction	can	increase	learners’	motivation,	attention,	and	engagement,	particularly	
among	young	learners	who	are	familiar	with	audiovisual	media	(Sorohiti	et	al.,	2024).	
Moreover,	YouTube	allows	flexible	access	to	learning	materials,	enabling	students	to	
review	 content	 repeatedly	 both	 inside	 and	 outside	 the	 classroom.	 This	 flexibility	
supports	 the	 principle	 of	 repetition	 inherent	 in	 drilling	 techniques	 and	 creates	
opportunities	for	extended	practice	beyond	limited	classroom	time.	

Several	previous	studies	have	examined	the	integration	of	drilling	techniques	
with	technology	in	vocabulary	learning	and	reported	positive	outcomes.	Lolita	(2018)	
found	 that	 combining	 drilling	 with	 Computer-Assisted	 Language	 Learning	 (CALL)	
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enhanced	 students’	 vocabulary	 acquisition	 and	 increased	 learning	 enjoyment.	
Nurviyani	et	al.	(2022)	demonstrated	that	drilling	techniques	implemented	through	
Virtual	Reality	media	motivated	students	to	achieve	better	vocabulary	mastery.	Putri	
(2022)	 further	 reported	 that	 the	 integration	 of	 drilling	 techniques	 with	 YouTube	
videos	positively	affected	students’	vocabulary,	pronunciation,	and	fluency.	Although	
these	studies	confirm	the	effectiveness	of	technology-supported	drilling,	most	of	them	
focus	 on	 secondary-level	 learners	 or	 specific	 technological	 tools,	 while	 limited	
attention	 has	 been	 given	 to	 primary	 school	 contexts	 and	 the	 systematic	
implementation	 of	 drilling	 both	 inside	 and	 outside	 the	 classroom	 using	 easily	
accessible	 platforms	 such	 as	 YouTube.	 This	 gap	 highlights	 the	 need	 for	 further	
investigation	 into	how	 technology-integrated	drilling	 techniques	 can	be	effectively	
applied	 to	 improve	 vocabulary	 mastery	 among	 elementary	 school	 students.	 In	
addition,	 previous	 studies	 have	 primarily	 emphasized	 learning	 outcomes,	 while	
students’	 perceptions	 and	 responses	 toward	 such	 instructional	 approaches	 have	
received	less	attention.	The	novelty	of	this	research	lies	in	its	focus	on	primary-level	
learners	 and	 its	 integration	 of	 drilling	 techniques	 with	 vocabulary	 videos	
implemented	 both	 inside	 and	 outside	 the	 classroom	 using	 a	 widely	 accessible	
platform.	By	combining	repetitive	practice	with	multimedia	learning	and	examining	
students’	 responses,	 this	 study	 aims	 to	 provide	 a	 more	 holistic	 understanding	 of	
technology-supported	 vocabulary	 instruction	 and	 to	 bridge	 the	 gap	 between	
traditional	drilling	methods	and	contemporary	digital	learning	environments	

Based	on	these	considerations,	this	study	focuses	on	addressing	the	problem	of	
low	 vocabulary	mastery	 among	 fifth-grade	 students	 at	 SD	Negeri	 1	 Sibangkaja	 by	
implementing	drilling	techniques	supported	by	vocabulary	videos.	The	purpose	of	the	
study	is	not	only	to	improve	students’	vocabulary	mastery	but	also	to	explore	their	
perceptions	of	using	technology-enhanced	drilling	methods	in	vocabulary	learning.	
Theoretically,	 this	 study	 contributes	 to	 the	 development	 of	 vocabulary	 learning	
theories	by	providing	empirical	evidence	on	the	integration	of	drilling	techniques	and	
digital	media	at	the	primary	school	level.	Practically,	the	findings	are	expected	to	offer	
valuable	insights	for	teachers	and	schools	in	designing	more	engaging,	effective,	and	
technology-aligned	vocabulary	 instruction.	Thus,	 the	 researchers	 chose	2	 research	
questions:	

1. Can	 fifth-grade	 students	 at	 SD	 Negeri	 1	 Sibangkaja	 improve	 their	 vocabulary	
mastery	by	using	drilling	techniques	supported	with	vocabulary	videos?	

2. What	are	 the	students’	opinions	about	using	 technology-based	drilling	methods	
with	 vocabulary	 videos	 to	 help	 them	 enhance	 their	 vocabulary	 mastery	 at	 SD	
Negeri	1	Sibangkaja?	
	

METHOD	
This	study	employed	Classroom	Action	Research	(CAR)	as	its	research	design,	

aiming	 to	 improve	 students’	 English	 vocabulary	 mastery	 through	 the	
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implementation	 of	 technology-enhanced	 drilling	 techniques	 using	 vocabulary	
videos.	CAR	was	selected	because	it	is	specifically	designed	to	address	instructional	
problems	encountered	in	real	classroom	settings	and	to	improve	teaching–learning	
practices	through	iterative	cycles.	The	research	followed	the	CAR	model	proposed	
by	 Kemmis	 et	 al.	 (2019),	 which	 consists	 of	 four	 main	 phases:	 planning,	 action,	
observation,	 and	 reflection.	 Prior	 to	 the	 implementation	 of	 the	 CAR	 cycles,	 a	
preliminary	 investigation	 was	 conducted	 to	 identify	 students’	 initial	 vocabulary	
mastery	and	existing	instructional	challenges.	The	research	cycles	were	continued	
until	the	predetermined	indicators	of	success	were	achieved.	During	the	planning	
phase,	 the	 researchers	 collaborated	with	 the	 classroom	 teacher	 to	 design	 lesson	
plans	 aligned	with	 the	 existing	 syllabus	 and	 the	Merdeka	 Curriculum.	 Then,	 the	
action	phase	was	conducted	over	three	meetings	in	each	cycle.	In	the	observation	
phase,	the	researchers	systematically	observed	and	documented	students’	learning	
behaviors	 during	 both	 in-class	 and	 online	 activities.	 Last,	 the	 reflection	 phase	
involved	analyzing	 the	results	of	each	cycle	 to	determine	whether	 improvements	
had	occurred	and	to	identify	aspects	requiring	further	refinement.		

The	population	of	this	study	consisted	of	fifth-grade	students	at	SD	Negeri	1	
Sibangkaja,	 located	 in	 Sibangkaja	 Village,	 Badung	 Regency,	 Bali.	 The	 sample	
included	all	29	students	 in	one	 fifth-grade	class,	 selected	 through	 total	 sampling.	
This	school	was	chosen	due	to	the	availability	of	adequate	 instructional	 facilities,	
including	 projectors,	 LCDs,	 and	 laptops,	 which	 supported	 the	 integration	 of	
technology	 into	 the	 learning	 process.	 Based	 on	 preliminary	 observations	 and	
teacher	 interviews,	 these	 students	 experienced	 difficulties	 in	 English	 vocabulary	
mastery	 and	 had	 not	 previously	 been	 taught	 using	 vocabulary	 videos	 integrated	
with	drilling	techniques.	

Data	 were	 collected	 using	 multiple	 research	 instruments.	 The	 primary	
quantitative	 instrument	 was	 a	 vocabulary	 test	 using	 the	 Gregory	 Formula,	
administered	as	a	pre-test	and	post-test.	The	test	consisted	of	25	multiple-choice	
items	covering	regular	and	irregular	verbs	and	was	designed	to	measure	students’	
vocabulary	comprehension,	usage,	and	application.	The	pre-test	was	administered	
before	the	implementation	of	the	instructional	intervention	to	determine	students’	
baseline	 vocabulary	 mastery,	 while	 the	 post-test	 was	 given	 after	 each	 cycle	 to	
measure	improvement.	Although	the	test	items	differed	between	the	pre-test	and	
post-test,	 they	 were	 equivalent	 in	 content	 and	 level	 of	 difficulty.	 Meanwhile,	
qualitative	 data	 were	 collected	 through	 observations	 and	 interviews.	 Classroom	
observations	were	conducted	throughout	the	implementation	of	the	CAR	cycles	to	
document	 students’	 learning	 behaviors,	 engagement,	 and	 interaction	 during	
vocabulary	 learning	 activities.	 Interviews	 were	 conducted	 to	 explore	 students’	
perceptions	 of	 using	 drilling	 techniques	 integrated	 with	 vocabulary	 videos.	 The	
interview	guide	focused	on	aspects	such	as	classroom	atmosphere,	learning	interest,	



Anggreni	et	al.	The	Use	of	Drilling	Technique	Integrated	with	Technology	.	.	.	.	. 

14 
 

motivation,	perceived	usefulness	of	the	method,	and	learning	outcomes.	Additional	
supporting	 instruments	 included	 teaching	 scenarios	 and	 researchers	 field	 notes,	
which	provided	contextual	insights	into	the	instructional	process.	

To	 ensure	 instrument	 validity,	 content	 validity	 was	 established	 using	 the	
Gregory	Formula	with	judgments	from	two	expert	validators.	Both	the	vocabulary	
test	and	interview	guide	achieved	a	content	validity	index	of	1,	indicating	very	high	
validity.	Therefore,	all	instruments	were	deemed	appropriate	for	use	in	the	study.	
Furthermore,	the	data	analysis	procedure	involved	both	quantitative	and	qualitative	
techniques.	 Quantitative	 data	 from	 vocabulary	 test	 results	 were	 analyzed	 using	
descriptive	statistics,	including	mean	scores,	to	examine	improvements	in	students’	
vocabulary	 mastery	 across	 cycles.	 Qualitative	 data	 from	 interviews	 and	
observations	were	analyzed	thematically	 to	 identify	recurring	patterns	related	to	
students’	 learning	 experiences,	 engagement,	 motivation,	 and	 perceptions	 of	 the	
instructional	 approach.	 The	 integration	 of	 quantitative	 and	 qualitative	 analyses	
enabled	a	 comprehensive	evaluation	of	 the	effectiveness	of	 technology-enhanced	
drilling	techniques	in	improving	vocabulary	mastery.	
	
RESULTS	AND	DISCUSSION	
Results	
1. The	Preliminary	Study	

This	 section	 presents	 the	 results	 of	 the	 preliminary	 study,	 focusing	 on	
students’	 initial	 vocabulary	 mastery	 prior	 to	 the	 implementation	 of	 the	
Classroom	 Action	 Research	 intervention.	 The	 data	 were	 obtained	 from	 a	
vocabulary	pre-test	administered	before	the	action	phase.	The	vocabulary	pre-
test	was	administered	to	all	participants	to	measure	their	baseline	vocabulary	
mastery.	Students	completed	a	25-item	multiple-choice	test	designed	to	assess	
their	 understanding	 and	 use	 of	 English	 vocabulary	 related	 to	 regular	 and	
irregular	verbs.	The	overall	performance	of	the	students	is	summarized	through	
descriptive	statistics	presented	in	Table	1.	

Table	1.	Descriptive	Statistics	of	Students’	Vocabulary	Pre-Test	Scores	
Statistic	 Value	

Number	of	students	 29	
Total	score	 596	
Mean	score	 20.55	
Median	score	 16	

Mode	 12	
Minimum	score	 8	
Maximum	score	 52	

Students	meeting	KKTP	(≥75)	 0	
	

As	shown	in	Table	1,	students’	vocabulary	mastery	prior	to	the	instructional	
treatment	was	substantially	below	the	required	Minimum	Completion	Criteria	
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(KKTP).	The	distribution	of	scores	demonstrates	that	students’	initial	vocabulary	
knowledge	 was	 limited	 and	 unevenly	 developed	 across	 the	 class.	 To	 further	
illustrate	 the	 pattern	 of	 students’	 performance,	 the	 distribution	 of	 pre-test	
scores	was	examined.	The	 frequency	distribution	revealed	that	most	students	
clustered	in	the	lower	score	ranges,	indicating	a	concentration	of	low	vocabulary	
achievement	 levels.	 No	 student	 achieved	 a	 score	 that	 met	 or	 exceeded	 the	
institutional	standard	for	vocabulary	mastery.	The	spread	of	scores	between	the	
lowest	 and	 highest	 values	 indicates	 that,	 although	 there	 were	 variations	 in	
individual	performance,	 all	 students	 shared	a	 common	difficulty	 in	mastering	
English	vocabulary	at	the	expected	level.	The	absence	of	any	student	meeting	the	
KKTP	 highlights	 the	 urgency	 of	 implementing	 an	 instructional	 intervention	
aimed	at	improving	vocabulary	mastery.	

	

2. The	First	Cycle	
The	results	focus	on	students’	vocabulary	mastery	after	the	implementation	

of	 technology-enhanced	 drilling	 techniques	 using	 vocabulary	 videos,	 as	
measured	through	a	post-test	and	supported	by	observational	data.	Following	
the	 completion	 of	 three	 instructional	 meetings	 in	 Cycle	 I,	 students	 were	
administered	Post-Test	1	to	assess	their	vocabulary	mastery	related	to	regular	
and	irregular	verbs.	The	overall	performance	of	the	students	 in	Post-Test	1	 is	
summarized	in	Table	2.	

Table	2.	Descriptive	Statistics	of	Students’	Vocabulary	Post-Test	1	Scores	
Statistic	 Value	

Number	of	students	 29	
Total	score	 1520	
Mean	score	 53.79	
Median	score	 56	

Mode	 32	
Minimum	score	 16	
Maximum	score	 96	

Students	meeting	KKTP	(≥75)	 4	
	
As	shown	in	Table	2,	students’	vocabulary	mastery	demonstrated	noticeable	

improvement	compared	 to	 their	 initial	performance	 in	 the	preliminary	study.	
The	 distribution	 of	 scores	 indicates	 that	 students’	 achievement	 levels	 varied	
considerably,	 with	 several	 students	 approaching	 or	 exceeding	 the	 minimum	
completion	standard.	However,	the	majority	of	students	had	not	yet	reached	the	
expected	 level	 of	 mastery.	 To	 further	 illustrate	 the	 achievement	 pattern,	
students’	attainment	of	the	Minimum	Completion	Criteria	(KKTP)	was	examined.	
The	results	show	that	only	a	small	proportion	of	students	successfully	met	the	
institutional	standard,	while	most	students	remained	below	the	benchmark.	This	
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distribution	highlights	 that,	 although	progress	 occurred,	mastery	was	not	 yet	
evenly	achieved	across	the	class.	

In	addition	to	test	results,	observational	data	collected	during	classroom	and	
online	 learning	 sessions	 provided	 further	 insight	 into	 students’	 learning	
processes	during	Cycle	 I.	During	 the	 initial	meeting,	many	 students	 appeared	
unfamiliar	with	the	 lesson	content	and	required	repeated	explanations.	While	
enthusiasm	was	evident	during	repetition	drills	and	video-based	pronunciation	
practice,	 several	 students	 demonstrated	 hesitation	 in	 responding	 orally	 and	
relied	heavily	on	written	notes	when	answering	questions.	 In	online	 learning	
sessions,	participation	varied,	with	some	students	experiencing	limited	access	to	
digital	 devices	 and	 others	 showing	 difficulty	 completing	 assigned	 tasks	
independently.	

During	 the	 second	 meeting,	 students	 showed	 increased	 engagement,	
particularly	 during	 interactive	 activities	 such	 as	 group	 quizzes.	 Classroom	
participation	improved,	and	students	demonstrated	better	ability	to	distinguish	
between	 regular	 and	 irregular	 verbs.	 Nevertheless,	 participation	 in	 online	
activities	remained	inconsistent,	and	only	a	limited	number	of	students	achieved	
satisfactory	results	 in	 independent	 tasks.	By	 the	 third	meeting,	 the	classroom	
atmosphere	became	more	conducive	to	learning.	Most	students	were	attentive	
and	willing	to	participate,	although	some	remained	reluctant	to	perform	in	front	
of	 the	 class.	 Students	 began	 producing	 simple	 past	 tense	 sentences,	 though	
pronunciation	and	spelling	errors	were	still	observed.	In	online	pronunciation	
practice,	 students	 demonstrated	 growing	 confidence,	 despite	 persistent	
inaccuracies	in	pronouncing	certain	verbs.	

	

3. The	Second	Cycle	
The	 results	 are	 reported	 based	 on	 instructional	 implementation,	

observational	 data,	 and	 students’	 vocabulary	 achievement	measured	 through	
Post-Test	2.	Following	the	refinement	of	instructional	strategies,	including	the	
incorporation	 of	 interactive	 games,	 role-play	 activities,	 and	 structured	 group	
work,	 students	 completed	 Post-Test	 2	 after	 three	 instructional	 meetings.	 A	
summary	of	students’	vocabulary	achievement	in	Cycle	II	is	presented	in	Table	
3.	

Table	3.	Descriptive	Statistics	of	Students’	Vocabulary	Post-Test	2	Scores	
Statistic	 Value	

Number	of	students	 29	
Total	score	 2384	
Mean	score	 82.21	
Median	score	 80	

Mode	 76	
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Minimum	score	 76	
Maximum	score	 96	

Students	meeting	KKTP	(≥75)	 29	
	

As	shown	in	Table	3,	students’	vocabulary	mastery	 in	Cycle	 II	reached	the	
predetermined	 success	 criteria.	 The	 distribution	 of	 scores	 indicates	 that	 all	
students	 achieved	 the	 minimum	 completion	 standard,	 demonstrating	 a	
consistent	level	of	mastery	across	the	class.	Classroom	and	online	observational	
data	 further	 supported	 the	 quantitative	 findings.	 During	 the	 first	 meeting	 of	
Cycle	II,	students	demonstrated	immediate	recall	of	verb	concepts	and	were	able	
to	 differentiate	 between	 regular	 and	 irregular	 verbs	 with	 minimal	 guidance.	
Group	discussions	and	repetition	drills	were	conducted	smoothly,	and	students	
actively	contributed	by	writing	vocabulary	examples	on	the	board.	In	the	online	
session,	 students	 followed	 instructions	 independently,	 watched	 vocabulary	
videos	attentively,	and	completed	assigned	tasks	without	requesting	additional	
clarification.	

In	the	second	meeting,	students	showed	improved	concentration	and	note-
taking	 behavior	 during	 video-based	 instruction.	 Interactive	 quiz	 activities	
conducted	through	Quizizz	revealed	high	levels	of	enthusiasm	and	collaborative	
engagement	among	group	members.	Students	were	able	to	transform	base	verbs	
into	 past	 tense	 forms	 accurately	 during	 in-class	 and	 online	 exercises.	
Participation	in	online	assignments	increased,	and	most	students	demonstrated	
strong	performance	in	independent	practice	activities.	

During	 the	 third	 meeting,	 students	 displayed	 substantial	 confidence	 in	
applying	 vocabulary	 knowledge	 through	 games	 and	 sentence	 construction	
activities.	Classroom	interactions	were	characterized	by	cooperative	behavior,	
peer	 assistance,	 and	 active	 participation.	 Pronunciation	 practice	 conducted	
during	 online	 sessions	 showed	 noticeable	 improvement,	 with	 students	
demonstrating	 greater	 accuracy	 and	 fluency	 when	 reading	 vocabulary	 items	
aloud.	 Students	 also	 expressed	 strong	 motivation	 to	 engage	 in	 home-based	
quizzes	and	assignments.	

	

4. Students’	Opinion	
The	data	were	collected	through	semi-structured	interviews	conducted	with	

fifth-grade	 students	after	 the	 completion	of	Cycle	 II.	The	 interview	data	were	
analyzed	 using	 thematic	 analysis,	 resulting	 in	 several	 dominant	 themes	 that	
represent	students’	 learning	experiences.	One	prominent	theme	that	emerged	
from	 the	 interviews	 was	 the	 classroom	 learning	 atmosphere.	 Most	 students	
reported	that	the	use	of	vocabulary	videos	and	online	quizzes	created	a	positive,	
enjoyable,	and	dynamic	classroom	environment.	Students	described	the	learning	
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process	as	fun,	comfortable,	and	different	from	their	usual	English	lessons.	They	
emphasized	that	videos,	animations,	and	interactive	activities	reduced	boredom	
and	 made	 the	 classroom	 atmosphere	 more	 engaging.	 The	 integration	 of	
technology	 allowed	 students	 to	 feel	 relaxed,	 excited,	 and	 more	 open	 to	
participating	in	learning	activities.	

Another	 major	 theme	 was	 students’	 learning	 interest.	 The	 interview	
responses	 indicated	 that	 students	 experienced	 increased	 interest	 in	 learning	
English	 when	 vocabulary	 was	 taught	 through	 videos	 and	 online	 quizzes.	
Students	stated	that	the	visual	elements	and	interactive	nature	of	the	activities	
helped	 them	 understand	 the	 material	 more	 easily	 and	 prevented	 monotony.	
Learning	was	perceived	as	more	enjoyable	because	it	did	not	rely	solely	on	note-
taking.	 Students	 also	 expressed	 enthusiasm	 for	 learning	 English	 both	 in	 the	
classroom	 and	 at	 home,	 particularly	 when	 videos	 and	 quizzes	 were	 shared	
through	online	platforms.	

The	 third	 theme	 identified	 from	 the	 interviews	 was	 learning	 motivation.	
Many	 students	 revealed	 that	 the	 use	 of	 drilling	 techniques	 combined	 with	
technology	motivated	them	to	learn	English	more	actively.	Students	expressed	a	
desire	 to	 continue	 learning	English	using	 similar	methods	 in	 the	 future.	They	
reported	 feeling	 encouraged	 to	 explore	 additional	 learning	 materials	
independently	and	showed	greater	willingness	 to	practice	vocabulary	outside	
classroom	hours.	 These	 responses	 indicate	 that	 technology-enhanced	 drilling	
techniques	fostered	a	stronger	internal	motivation	to	learn	English.	

The	benefits	of	vocabulary	learning	emerged	as	another	key	theme.	Students	
reported	that	the	repeated	exposure	to	vocabulary	through	videos	and	quizzes	
helped	 them	 understand	 and	 remember	 new	 words	 more	 effectively.	 They	
stated	 that	 vocabulary	 learning	 became	 easier	 because	 visual	 and	 audio	
elements	 supported	memorization.	 Students	 also	mentioned	 that	words	 they	
previously	found	difficult	became	clearer	after	repeated	practice.	The	learning	
method	was	 perceived	 as	 beneficial	 in	 expanding	 vocabulary	 knowledge	 and	
supporting	long-term	retention.	

The	 final	 theme	 identified	 was	 improvement	 in	 vocabulary	 achievement.	
Students	expressed	that	their	vocabulary	mastery	improved	after	participating	
in	 learning	 activities	 involving	 vocabulary	 videos	 and	 online	 quizzes.	 They	
reported	 gaining	more	 vocabulary	 knowledge	 compared	 to	 previous	 learning	
experiences	 and	 felt	more	 confident	using	English	words.	 Students	perceived	
learning	as	similar	to	playing	games,	which	made	practice	enjoyable	while	still	
contributing	to	learning	progress.	These	statements	reflect	students’	perceived	
improvement	 in	vocabulary	achievement	 following	 the	 implementation	of	 the	
instructional	strategy.	
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Discussion		

The	 findings	 of	 this	 study	 demonstrate	 that	 the	 integration	 of	 drilling	
techniques	with	technology	significantly	improved	fifth-grade	students’	vocabulary	
mastery	 and	 generated	 positive	 responses	 toward	 the	 learning	 process.	 The	
improvement	 was	 evident	 across	 the	 preliminary	 study,	 Cycle	 I,	 and	 Cycle	 II,	
indicating	 a	 consistent	 and	 progressive	 enhancement	 of	 students’	 vocabulary	
achievement.	This	pattern	 suggests	 that	 technology-enhanced	drilling	 techniques	
are	effective	in	addressing	vocabulary	learning	difficulties	among	young	learners.	
The	 substantial	 improvement	 in	 students’	 vocabulary	 mastery	 can	 be	 explained	
through	 the	 theoretical	 foundation	 of	 drilling	 techniques,	 which	 emphasize	
repetition,	 reinforcement,	 and	 habit	 formation	 in	 language	 learning.	 Drilling	
techniques	such	as	repetition	drills,	 translation	drills,	 completion	drills,	 response	
drills,	 and	 expansion	 drills	 provided	 students	 with	 repeated	 exposure	 to	 target	
vocabulary	 in	 meaningful	 contexts.	 According	 to	 Freeman	 et	 al.	 (2013),	 drilling	
activities	 support	 language	 acquisition	 by	 strengthening	 memory	 retention	 and	
promoting	 automaticity	 in	 language	use.	The	 results	 of	 this	 study	align	with	 this	
theory,	 as	 students	 gradually	 demonstrated	 improved	 pronunciation,	 spelling	
accuracy,	and	contextual	usage	of	vocabulary	after	repeated	practice	through	videos	
and	classroom	drills.	

The	use	 of	 vocabulary	 videos	 further	 enhanced	 the	 effectiveness	 of	 drilling	
techniques	by	providing	audiovisual	input	that	supported	students’	comprehension	
and	retention.	In	this	study,	vocabulary	videos	allowed	students	to	see	actions,	hear	
correct	 pronunciation,	 and	 associate	 words	 with	 visual	 representations.	 This	
multisensory	 input	 likely	contributed	 to	 the	 improvement	 in	vocabulary	mastery	
observed	 in	 both	 test	 scores	 and	 classroom	 performance.	 Similar	 findings	 were	
reported	 by	 Alhamami	 (2014),	 who	 found	 that	 media-based	 learning	 activities	
improve	learners’	memory	and	vocabulary	acquisition.	

The	progressive	improvement	across	cycles	also	highlights	the	importance	of	
iterative	instructional	refinement	in	Classroom	Action	Research.	In	Cycle	I,	although	
students	 showed	 improvement,	 many	 still	 struggled	 to	 meet	 the	 Minimum	
Completion	 Criteria.	 The	 reflection	 stage	 enabled	 the	 researchers	 to	 modify	
instructional	strategies	by	incorporating	interactive	games,	group	work,	and	more	
structured	drilling	activities	in	Cycle	II.	These	refinements	resulted	in	all	students	
achieving	 the	 minimum	 mastery	 level.	 This	 finding	 supports	 the	 view	 that	
continuous	 feedback	 and	 adaptation	 are	 essential	 in	 improving	 instructional	
effectiveness	(Kemmis	et	al.,	2019).	

Students’	 increased	 engagement	 during	 learning	 activities	 also	 played	 a	
critical	 role	 in	 improving	 vocabulary	 mastery.	 Observational	 data	 revealed	 that	
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students	were	more	attentive	and	enthusiastic	when	vocabulary	videos	were	used,	
particularly	during	repetition	and	pronunciation	drills.	Active	engagement	has	been	
widely	recognized	as	a	key	factor	in	successful	language	learning,	as	it	encourages	
learners	to	participate,	practice,	and	internalize	new	language	forms	(Swanto	and	
Din,	2015).	The	findings	of	this	study	are	consistent	with	Hidayat	et	al.	(2022),	who	
emphasized	 that	 repeated	 practice	 in	 an	 engaging	 learning	 atmosphere	 leads	 to	
better	vocabulary	retention.	The	integration	of	YouTube	videos	as	learning	media	
further	contributed	to	students’	vocabulary	development.	YouTube	provides	short,	
visually	engaging,	and	context-rich	content	 that	 is	particularly	suitable	 for	young	
learners.	Previous	studies	have	reported	that	YouTube-based	instruction	positively	
influences	vocabulary	mastery	at	 the	elementary	 level	(Sorohiti	et	al.,	2024).	The	
present	findings	confirm	that	video	duration,	visual	appeal,	and	accessibility	help	
maintain	 students’	 attention	 and	 reduce	 learning	 fatigue,	 making	 vocabulary	
learning	more	effective.	

In	addition,	students’	positive	responses	toward	the	learning	process	further	
support	 the	 effectiveness	 of	 technology-enhanced	 drilling	 techniques.	 Interview	
data	 indicated	 that	 students	 perceived	 the	 learning	 atmosphere	 as	 enjoyable,	
dynamic,	and	motivating.	Young	learners’	motivation	is	closely	linked	to	emotional	
engagement,	and	enjoyable	learning	environments	can	significantly	influence	their	
willingness	 to	 learn	 (Meidi	 et	 al.,	 2023).	 The	 use	 of	 animations,	 music,	 and	
interactive	quizzes	created	a	playful	learning	environment	that	reduced	anxiety	and	
increased	confidence	in	using	English	vocabulary.	

The	use	of	WhatsApp	as	a	supplementary	learning	platform	also	contributed	
to	students’	learning	outcomes.	Online	activities	such	as	sharing	videos,	submitting	
voice	notes,	and	participating	in	quizzes	extended	learning	beyond	the	classroom.	
Hamad	(2017)	noted	that	WhatsApp	can	function	as	an	effective	learning	medium	
that	promotes	collaboration,	motivation,	and	peer	learning.	In	this	study,	students	
benefited	 from	 practicing	 pronunciation	 and	 receiving	 feedback	 through	 online	
platforms,	which	reinforced	their	vocabulary	learning	and	improved	accuracy.	

The	findings	also	indicate	that	repetitive	exposure	to	vocabulary	through	drills	
and	 videos	 supported	 long-term	 retention.	 Repetition	 is	 a	 crucial	 component	 of	
vocabulary	learning,	as	it	strengthens	memory	traces	and	increases	familiarity	with	
language	forms	(Mendrofa	and	Wijaya,	2022).	Lampai	and	Sukying	(2023)	further	
emphasized	that	repeated	viewing	and	practice	enhance	word	recall	and	retention.	
The	consistent	improvement	observed	in	this	study	suggests	that	the	combination	
of	 repetition	 and	 multimedia	 input	 effectively	 facilitated	 vocabulary	 retention	
among	 young	 learners.	 Furthermore,	 the	 findings	 are	 consistent	 with	 previous	
studies	 that	 highlight	 the	 benefits	 of	 repetition,	 multimedia	 learning,	 and	
technology-assisted	 instruction	 in	 vocabulary	 development	 (Irawan,	 2022;	 Laily	
and	Febrianingrum,	2023).	Therefore,	the	implementation	of	technology-enhanced	
drilling	 techniques	 can	 be	 considered	 an	 effective	 instructional	 approach	 for	



IJLHE:	International	Journal	of	Language,	Humanities,	and	Education	
ISSN:	2986-0369	(e)	I	2963-4520	(p)	
2026,	Vol.	9,	No.	1,	page	9-24	
https://jurnal.stkippgribl.ac.id/index.php/ijlhe/index 
	
 

21 
 

improving	vocabulary	mastery	among	elementary	school	students.	
	
CONCLUSIONS		

This	 study	 focuses	 on	 improving	 vocabulary	 mastery	 among	 fifth-grade	
students	 at	 SD	 Negeri	 1	 Sibangkaja	 by	 using	 technology-supported	 drilling	
techniques	through	vocabulary	videos.	This	focus	seeks	to	guarantee	that	the	study	
is	more	targeted	and	focused.	It	concludes	that	the	integration	of	drilling	techniques	
with	technology,	particularly	through	vocabulary	videos,	is	an	effective	instructional	
approach	 for	 improving	 elementary	 school	 students’	 vocabulary	 mastery.	 The	
progressive	 improvement	 in	 students’	 vocabulary	 achievement	 from	 the	
preliminary	study	through	Cycle	I	and	Cycle	II	demonstrates	that	repetitive	practice	
supported	by	audiovisual	media	can	significantly	enhance	students’	understanding,	
retention,	 and	 application	 of	 English	 vocabulary.	 The	 findings	 indicate	 that	 the	
systematic	combination	of	drilling	activities	and	technology-based	learning	media	
addresses	students’	initial	vocabulary	difficulties	and	supports	consistent	learning	
progress.	 Thus,	 the	 limitation	 of	 this	 study	 is	 addressing	 the	 problem	 of	 low	
vocabulary	 mastery	 among	 fifth-grade	 students	 at	 SD	 Negeri	 1	 Sibangkaja	 by	
implementing	drilling	techniques	supported	by	vocabulary	videos.	

In	 addition	 to	 cognitive	 gains,	 this	 study	 also	 reveals	 positive	 affective	
outcomes.	 Students	 responded	 favorably	 to	 the	 learning	 approach,	 reporting	
increased	interest,	motivation,	and	enjoyment	during	vocabulary	learning	activities.	
The	use	of	videos,	interactive	quizzes,	and	online	platforms	created	a	more	engaging	
learning	environment	and	encouraged	students	to	participate	actively	both	inside	
and	 outside	 the	 classroom.	 These	 positive	 responses	 suggest	 that	 technology-
enhanced	drilling	techniques	not	only	improve	learning	outcomes	but	also	foster	a	
supportive	and	motivating	learning	atmosphere	for	young	learners.	

This	approach	offers	practical	implications	for	English	teachers	in	designing	
more	 engaging,	 student-centered,	 and	 technology-aligned	 vocabulary	 instruction,	
while	 also	 contributing	 empirical	 evidence	 to	 the	 growing	 body	 of	 research	 on	
technology-assisted	language	learning	for	young	learners.	Furthermore,	this	study	
suggest	 that	 teachers	 are	 urged	 to	 use	 technology-integrated	 drilling	 techniques	
using	 vocabulary	movies	 and	online	 tests	 as	 an	 alternative	 approach	 to	 teaching	
English	 vocabulary.	 Also,	 schools	 should	 encourage	 them	 to	 participate	 in	
workshops	 or	 training	 on	 incorporating	 technology	 into	 language	 instruction	 to	
improve	teachers'	proficiency	with	digital	technologies.	
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