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Abstract: This research aimed to know the EFL students’ perceptions toward educational 

video projects in Computer Assisted Language Learning (CALL) class. This research method 

was descriptive qualitative, with the research instrument used being interviews with 7 

students who had completed educational video project assignments in the CALL class of the 

English Education Department at UIN Salatiga. The result of the study revealed that most 

students showcased positive perceptions of the educational video project, proven by some 

of their testimonial words such as interesting, exciting, relevant to the study, and beneficial. 

The project helped them to develop their digital skills, especially in video editing, improve 

their speaking skills, mainly their pronunciation, increase their confidence in speaking, 

develop their creativity in making an educational video, and learn teamwork. They also 

encountered a few obstacles during the completion of the project, especially those related 

to the recording and video editing process, their lack of confidence in speaking in front of 

the camera, and difficulty finding a suitable location and time for recording. 
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INTRODUCTION 

One of the main goals of English 

language teaching is to enable EFL 

learners to communicate in the target 

language in a real-world situation 

(Oxford, 1990). It implies that EFL 
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learners are encouraged to be 

proficient language users. To achieve 

this goal, classroom activities that 

consider active use of language 

communication is strongly 

recommended (Hasbi, 2017). On the 

other hand, an actual language 

learning environment does not always 

provide EFL learners with a natural 

setting to enhance their English 

language skills. Therefore, teachers 

have to find good strategies that can 

elevate students’ English language 

skills (Hasbi, 2024). 

One of the concering issues is the 

fact that there are several limitations 

associated with the EFL classroom. 

Cziko (2005) identifies several issues, 

including limited exposure to the 

target language, limited opportunities 

to use the target language, limited 

exposure to inaccurate forms of 

expression produced by both fellow 

students and the teacher, limited 

opportunities for authentic 

communication, and EFL teachers’ 

limited language ability and cultural 

understanding. The learning 

environment can be significant if it is 

based on a “real-world context” and 

encourages the development of skills 

required for “successful living in 

current society” (Kearney & Schuck, 

2004). 

During this impressive era of 

technological progress, advanced 

technologies can “offer powerful 

organizational, computational, and 

visualization tools to promote 

learning” (Windschitl, 2002; Hasbi et 

al., 2024). Video is an effective medium 

for assisting in language learning 

(Islamiah, 2021). It can even 

“transport” students to classrooms and 

lecture halls in distant places. Video is 

intimately connected to our daily lives. 

With the growing production of 

smartphones and tablets such as 

Android tablets and iPads, capturing 

and uploading videos on social 

networks such as Facebook and 

Twitter are just a “touch” away and 

have never been so easy. LeBaron 

(1981) noted that contemporary 

students are more exposed to and 

influenced by videos than their 

predecessors. Significant advances in 

video technology have offered new 

educational opportunities and 

transformed how young people 

express themselves and engage with 

their peers (Egbert et al, 2011; Hasbi 

et al., 2024). 
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Video projects are excellent 

demonstrations of the importance of 

learning by doing. Teachers should use 

today's modern technology to allow 

students to create their own "video," 

with the students serving as main 

actors in the production (Brown, 2001; 

Sari et al., 2022). Video projects in 

language classes help young adults 

develop media literacy in the digital 

age, which Aufderheide (1993) defined 

as the ability to access, analyze, 

evaluate, and communicate messages 

in various digital forms. 

The Computer Assisted Language 

Learning (CALL) course students in 

the English Education Department, 

UIN Salatiga underwent the video 

project. They worked on a project 

where students had to record digital 

videos for English education. The 

project encouraged students to work 

together in groups and take 

responsibility for managing various 

information and communication 

technology resources. The purpose of 

this project for the students is to allow 

them to use English and develop their 

teaching and digital skills. 

The students’ perceptions 

influence the success of teaching and 

learning English. If the teachers know 

the students’ perceptions, they are 

able to decide the appropriate 

teaching technique. According to 

Kleinke (1978), perception is 

important for both teachers and 

students because it influences teaching 

and learning activities. Understanding 

their perceptions will help them know 

what they need and what teaching 

media is helpful for them. As has been 

established previously, the 

perceptions of students significantly 

impact the teaching and learning of 

English. Therefore, the teachers need 

to know students’ perceptions of 

positive or negative perceptions of a 

video project. Based on the description 

above, these are the main questions 

that this study focuses on: 

1. What are EFL students’ perceptions 

toward educational video projects 

in CALL class at UIN Salatiga? 

2. What are EFL students’ obstacles in 

completing educational video 

projects in CALL class at UIN 

Salatiga? 

 

METHOD 

The descriptive qualitative 

method was implemented in this 

research to determine the results of the 

research question. In collecting the 
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data, the researcher interviewed the 

respondents by WhatsApp voice 

message from June 7th, 2022 – June 

12th, 2024, for the Computer Assisted 

Language Learning class in the English 

Education Department of UIN Salatiga, 

Central Java. The researcher involved 

the students of the Tuesday CALL class 

based on the lecturer’s 

recommendation. This class consisted 

of 26 students and one lecturer. 

According to Cohen (2007), in a 

qualitative study of thirty individuals, a 

sample of five or six may suffice for the 

researcher who is prepared to obtain 

additional corroborative data as part of 

the validation process. In this study, the 

researcher took a random sample of 7 

students as the interviewees. These 

seven students came from seven 

different groups. Each group consists of 

3 to 4 students. The semi-structured 

interview was used to interview the 

students to gain the information in 

detail and clearly. The interview was 

categorized into four themes: 

implementation of the video project, 

level of satisfaction upon completion of 

the video, the relevance of the video 

project to English teaching, especially 

the students’ teaching skills, and 

obstacles during the production. To 

analyze the data, the researcher used 

the theory from Gay and Arasian 

(2000), who categorized data analysis 

as the following steps: data managing, 

reading and memorizing, describing, 

classifying, and interpreting. 

 

RESULT AND DISCUSSIONS 

Result 

A. EFL students’ perceptions toward 

doing educational video projects in 

Computer Assisted Language 

Learning class 

(1) The implementation of the 

educational video project 

assignment 

Q1: How did you react when you were 

first informed of the educational 

video project? 

“My first impression was okay, it’s 

interesting because videos are my 

hobby. Well, it’s not a hobby but a 

habit, and I have jobs related to 

videos. So when I first found out 

there was a video assignment, I was 

quite interested and started to think 

how good it would be, that’s it, more 

or less.” (interviewee 1) 

“Of course, I was excited when I 

learned that Mr. X’s assignment was 

a video project.” (interviewee 5) 

“What I was thinking when I first 

learned that I would be working on 
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a video project, I immediately began 

to consider what my video’s concept 

would be. Then I started looking for 

any applications I might require to 

complete the assignment.” 

(interviewee 6) 

Q2: Were you interested in doing an 

educational video project? 

“Yes, I was. It was interesting.” 

(interviewee 1) 

“Yes, I was. I liked and was very 

interested in doing the video project 

assignments.” (interviewee 4) 

“Of course, I was interested. In my 

opinion, this assignment was 

different from the typical question-

based assignment. It could also 

refresh the brain because it was 

related to creativity.” (interviewee 

5) 

Q3: Did you afraid that you wouldn't be 

able to manage the project? 

“Yes, I did afraid because my video 

project was quite tricky. There were 

several objects and layers, but the 

laptop I was using was unable to 

render the video, so what happened 

was that I had to change my laptop. 

So I started to worry about not 

being able to finish editing the video. 

Maybe that was the biggest 

problem.” (interviewee 1) 

“Honestly, I was worried because 

video editing is not easy. Sometimes 

we face many obstacles when 

editing videos. And also good 

recording quality is using a camera, 

not using a smartphone camera.” 

(interviewee 2) 

“Yes, I did. I was afraid my 

smartphone or laptop specifications 

were not qualified to design good 

videos because video editing 

applications are usually large and 

require high gadget performance.” 

(interviewee 3) 

 

(2) The level of satisfaction upon 

completion of the video 

Q4: Did the final product of your video 

met your expectations? 

“Yes, it turned out to be like what I 

had expected.” (interviewee 2) 

“It turned out to be like what I 

expected. Even because I was so 

proud and happy, I watched the 

result of my video project many 

times. Because the process was also 

quite complicated, and I could finish 

it as I expected. Then we also got a 

good grade. So, I was very happy, 

and I appreciated myself.” 

(interviewee 3) 

“Our video project turned out to be 

like what we expected. The lecturer 
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also did not ask us for revisions. It 

means that it has met the 

assessment standards.” 

(interviewee 4) 

Q5: Were you satisfied with the 

outcome of your video project, or 

did you believe it could have been 

improved? 

“Yes, I was very satisfied. Even though 

I checked other groups’ videos, I 

wondered what application they 

used. Maybe I can use them for 

another time. But that’s it. That was 

my best ability for my video project 

at that time.” (interviewee 3) 

“I can say I was satisfied. But it looks 

like it could be better in the next 

assignment. Because actually, there 

were many ideas that I had not 

used.” (interviewee 4) 

“I was satisfied with my video project. 

However, at the deadline for 

submitting assignments, the results 

of our videos were corrected first by 

Mr. X, and if there were still things 

that needed to be improved, we 

could revise them so that the results 

would improve. And on that 

opportunity, I revised my video to 

maximize the results.” (interviewee 

5) 

(3) The relevance of the educational 

video project to the study 

Q6: Was it relevant to your study? 

“It was relevant. Because the video 

project was related to computers 

and technology, then as prospective 

English teachers, we must be able to 

convey the material as attractively 

as possible. So we need to keep up 

with technological developments so 

that there are always innovations in 

teaching.” (interviewee 3) 

“Of course, it was relevant. Because 

making this video project can also 

help us make videos as unique and 

creative learning media for our 

prospective students. Moreover, the 

content was also related to the 

subject, so I think it was relevant.” 

(interviewee 5) 

“It was relevant because it improved 

our mastery of English from the 

material we make into videos, as 

well as improved our editing and 

other skills.” (interviewee 7) 

Q7: What have you learned from the 

project? 

“What I learned was more about 

digital skills and also sharpening my 

creativity for how to present 

teaching material in attractive 

video packaging. Besides that, I also 

got experience working in a team 

because there was a division of 

tasks. Some were in charge of 
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finding materials, compiling 

materials, and editing videos and 

some were recording voices.” 

(interviewee 1) 

“The most significant advantage, in 

my opinion, was the improvement in 

my digital skills and boosting my 

confident.  I had to start with very 

basic video editing skills to complete 

this assignment. Moreover, we were 

able to work in a team.” 

(interviewee 3) 

“In my opinion, there were a lot of 

advantages. It helped me to develop 

creativity in making and editing 

educational videos. It helped me to 

improve my speaking skills, 

particularly pronunciation.” 

(interviewee 5) 

B. EFL students’ obstacles in 

completing educational video 

projects in CALL class  

(1) The obstacles during the 

recording process 

Q8: Was the video shooting session 

smooth? 

“My group’s video was an animation 

that required dubbing. Because we 

had to do a voice recording, the 

recording must be clean. But, 

unfortunately, it was raining at that 

time. So the problem was the 

recording’s result was a bit noisy.” 

(interviewee 1) 

“To be honest, during the recording 

process, there were many obstacles. 

We needed a quiet place for the 

recording process. Even in the 

silence of a place, there was still 

sound coming in.” (interviewee 2) 

“There was a problem. I was nervous 

about speaking in front of the 

camera because I could see my face. 

I simply lacked confidence. Perhaps 

I’m not used to it.” (interviewee 7) 

Q9: What were the challenges you faced 

during the recording process? 

“Because we only needed to do the 

voice-over for the video so we 

could record it at home, 

unfortunately, it was raining 

during the recording process.” 

(interviewee 1) 

“The problem was determining the 

location and time.” (interviewee 

6) 

(2)  The obstacles during the editing 

process 

Q10: What were the obstacles you 

encountered during the 

completion of the project in terms 

of costumes, properties, the 

editing process, and so on? 

“During the editing process, there was 

an application that couldn’t be 
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downloaded, or it was because the 

internet network was terrible. After 

that, the edited video was deleted, 

and so on. That’s the worst thing. 

Moreover, that was a group video 

assignment. I thought the video 

editing would be a burden for one 

member.” (interviewee 2) 

“The hard part was only in the editing 

process. It needed our creativity, 

patience, and accuracy because the 

duration and appearance of the 

material must be in sync with the 

voice-over.” (interviewee 5) 

“Maybe the problem was in the 

editing process. Basically, my group 

was not capable of video editing.” 

(interviewee 7). 

 

Discussion  

Based on the research findings, 

there are several students’ perceptions 

toward the implementation of video 

project assignments. The students 

stated that the video project was 

interesting and exciting because they 

felt the learning was fun and could put 

their creativity into the project. Even 

though 5 students claimed they were 

interested in the video project and only 

2 students were neutral on whether 

they liked it or disliked it, all 7 students 

were also worried they might be unable 

to manage the assignment. 

Sharma (2015) explained some 

important factors influencing 

someone’s perception. Perceptual 

learning is the first thing to consider. 

People learn to prioritize certain 

sensory stimuli while ignoring others. 

Experience is the best teacher for such 

perceptual abilities. Students who have 

received training in a specific talent are 

superior to those who have not. As an 

interviewee mentioned that he is 

already familiar with video editing, and 

as a result, he stated that he was 

interested and excited about the 

project. According to Altman et al 

(1985), a person’s perception is 

influenced by their situation and 

previous experiences. When people 

meet a circumstance, they have already 

experienced, they will recall the 

previous encounter. This theory is in 

line with the student’s statement about 

his worry in managing the project in 

the interview. His perception is 

influenced by the situation he 

experienced. He recalled the 

consequences of the situation he 

experienced in editing the video. 

There is a strong relation between 

perception and learning. Ginting et al. 
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(2022) and Kleinke (1978) stated that 

perception is important because it 

influences students' learning. Hasbi 

(2013) added positive perception 

should be followed by postive attitude 

too in orde to be working. When 

students positively perceive the video 

project assigned by the teacher, they 

are more likely to succeed in learning 

English. Students will be able to learn 

the material effectively. On the other 

hand, if students have negative 

perceptions toward the teaching media 

used by the teacher, it leads them to be 

failed as they struggle to develop an 

interest in learning English.  

According to Hubbard & Levy 

(2006), CALL is the study and creation 

of online learning, tutorials, and 

learning tools. CALL covers word 

processing, email, chat, and audio-video 

conferencing software. Based on the 

research findings, the students believed 

that the project was related to 

computers and technology. As 

prospective English teachers, they must 

be able to convey the material as 

attractively as possible. Therefore, they 

need to keep up with technological 

developments so that there are always 

innovations in teaching. Jonassen, et al 

(2003) said technology should partner 

in the teaching and learning process 

and engage and support thinking. Video 

projects are a type of technology that 

can be used to help teach and learn. All 

subjects in this research claimed that 

the educational video project was 

relevant to the study, where students 

are prospective teachers in the English 

Education Department. 

Furthermore, the students stated 

that they had learned many things from 

the educational video project that they 

could apply to their future teaching of 

English. For example, the students 

mentioned that this project developed 

their digital skills, especially in video 

editing, improved their speaking skills, 

especially their pronunciation, 

increased their confidence in speaking, 

grew their creativity in making an 

educational video, and learned 

teamwork. The researcher concludes 

that the project is beneficial to the 

students. The technology became their 

partner and helped them manage the 

project in the teaching and learning 

process in CALL class. 

According to Fraser & Oram 

(2003), there are five reasons a video 

project is beneficial. The first reason is 

active because students can use their 

creativity to create a video through a 
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video project. A video project allows 

them to expand their knowledge to 

produce good videos. The second 

reason is constructive. It is the way 

students relate video projects as new 

experiences to previous ones. They can 

change their conceptions about the 

video project during the learning 

process. The third reason is intentional. 

Students should develop learning goals 

and use this method in the future. As 

mentioned by the interviewee earlier, 

the students, as prospective English 

teachers, must be able to convey the 

teaching material as attractively as 

possible, in this case, through 

educational video. The fourth reason is 

authenticity. Students must create 

videos about themselves as actors or 

models for their video projects. The last 

reason is cooperation. When students 

work in groups, it is usually required. 

When students work individually, they 

must cooperate with the teacher. They 

must comprehend the method and 

stages they will apply in producing a 

video project. In this research, the 

students worked in groups. Based on 

the research findings, five students 

mentioned teamwork or cooperation as 

the benefit they could obtain from the 

educational video project. 

During the video production 

process, the students faced some 

obstacles. The obstacles they faced 

included a lack of confidence in 

speaking in front of the camera, limited 

ability to operate video editing 

software, and difficulty finding a 

suitable location and time for 

recording. Mayer (2001) stated that 

well-designed multimedia instructional 

messages could promote active 

cognitive processing in students even 

when they appear to be behaviorally 

inactive. Some students exhibit passive 

behavior, so making a video project 

motivates them to perform well in front 

of the camera. It can boost their self-

esteem. This theory relates to the 

student’s answers in the interview 

about obstacles they faced during video 

production. However, the video project 

helped the students overcome the 

challenges they coped with during the 

video production and allowed them to 

boost their self-esteem. 

To sum up, the video project and 

other technology-based activities are 

strongly recommended to be 

commenced in EFL classes. Both 

students and teachers seem to have at 

least the basic technological knowledge 

of it. The current young students who 
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are dominantly Gen Z generations have 

been gifted with technological capacity, 

and the present EFL teachers majorly 

have integrated technology-enhanced 

language teaching mainly as an impact 

of the COVID-19 outbreak (Hasbi et al., 

2020). Lastly, to achieve a fruitful 

students’ learning outcome from 

technology-based projects, teachers 

should remember to humanize their 

teaching so that it suits their students’ 

needs (Muthmainnah & Hasbi, 2022). 

 

CONCLUSION 

Most of the students had positive 

perceptions of the educational video 

project. They stated that the project 

was interesting and exciting. 

Furthermore, they claimed the project 

was beneficial and relevant to the 

CALL class study. They obtained many 

technological and English language 

skills from the project that they can 

apply to their future English teaching, 

including developing their digital 

skills, especially in video editing, 

improving their speaking skills, 

especially their pronunciation, 

increasing their confidence in 

speaking, developing their creativity in 

making an educational video, and 

building good teamwork. On the other 

side, some of them also felt afraid. 

They worried that they might be 

unable to manage the assignment 

caused of obstacles they encountered 

during the video project production. 

The obstacles related to the recording 

and video editing process include their 

lack of confidence in speaking in front 

of the camera, difficulty finding a 

suitable location and time for 

recording, and their limited ability to 

operate video editing software. 

Despite these challenges, they were 

eventually able to overcome the 

obstacles and succeeded in managing 

the project. Therefore, they were 

pleased and satisfied with the outcome 

because their project met the 

assessment standards. 
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